Clinician to Academician:
A New Approach to Early Career Faculty Development
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Currently, there are 273 accredited! and 15 DPT programs in development?

® There is a deficit of qualified faculty to meet the needs in DPT education34>

® Many DPT faculty arise directly from clinic with limited knowledge of the academia,
accreditation standards, and pedagogy?

® Literature reinforces the importance of faculty development

® Innovative 6-month pilot program directly reflects leadership’s views on the essential
elements of faculty development®

® This study indicates a significant (p<.001) increase in all 13 domains of faculty development
identified as essential by DPT education leadership®

® Greatest areas of growth on a 4-point Likert Scale included IPE +1.75, University

Governance +1.60, Learning Theory/Teaching Methodology +1.23, Accreditation +1.18,

Scholarship +1.17, and Assessment +1.13
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Months as Core Faculty
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skills, and confidence for early career faculty to transition into academia

® Early career entry-level DPT faculty demonstrate limited knowledge of essential academic
fundamentals for DPT education

® Early career entry-level DPT faculty demonstrate an increase in knowledge, skills, and
confidence through structured professional development

® More research is needed to determine the effects of faculty development programs within
the academic setting

Has your university/program N = 20 of 32 total program participants (62.5%)
assigned you a faculty completed pre and post program surveys

mentor?

* Some participants had multiple degrees
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